Evidence-based teaching:

ldeas to apply in the classroom
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Ask students to produce their own mind maps of a lexical set they have
studied, using only visuals of the words. Then on the back, or on a
different piece of paper, ask them to write the words in the same position
as their visual equivalent.

Students can use these mind maps as a way to revise vocabulary. When
they can name all the visuals on their mind map, the students are ready
to move on to the next lexical set.

Creating pie charts and graphs is also a great way for students to learn
and remember information.
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One really effective way of giving feedback is to use questions. This is
sometimes known as ‘dialogic feedback’, as the teacher and student enter
into a dialogue about the work.

When the student submits a piece of written work, the teacher does not
correct or make any changes to it. Instead, they write questions for the

student to reflect on, for example:

D How well does the title attract the reader’s attention?
D How well does the introduction tell the reader what is going to be covered?

The student answers the questions and makes any changes they feel are
necessary based on the questions they were asked.
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Note-making
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First, it's a good idea to teach students some tips on note-making,
for example, commonly used abbreviations such as three dots ." for

‘therefore’ or the same three dots upside down *.° for ‘because’.

Once students have been taught some of the key note-making skills,
provide them with an opportunity to practise them. The ‘cheat sheet' is
one way to do this. Before a test, give students a sheet of paper and allow
them two minutes to make notes on the areas that are going to be tested.
Tell students they will be allowed to use this during the test. After two
minutes, students should close all books and then start the test with the
help of their cheat sheet.
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One way to review language is to use a one-minute paper. An example

of this is to ask students to close their books and make as many notes as
they can about the lesson in one minute. While they're doing this, monitor
and check that students have understood everything correctly. After a
minute, ask two or three students to use their notes to tell the class what
they remember from the lesson.

A variation of this is to ask more personalised questions, for example:

D What did you enjoy most about the lesson?
D What did you find most difficult about the lesson?
D What would you like to do in the next lesson?
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Before a writing task, let students know their work will be read by a peer.
After they have completed the task, give out little pink and yellow pieces

of paper (or other colours). On the pink paper they should write points they
like about the student’s writing. On the yellow paper they should write an
area the student could improve on. There should only be one point on each
piece of paper.

You can structure the amount of feedback and make it more positive
by giving more pink than yellow pieces of paper. Seeing more positive
comments than areas for improvement should help inspire confidence.

Problem
Solving
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Instead of telling students rules, why not give them some sentences to
analyse and ask for the reasons that certain structures are used? These
types of activities are known as consciousness-raising activities, and they
are excellent at promoting deep learning.

When working with conditional structures, you could give students
examples of the different conditionals and ask them questions like ‘When
the speaker is talking about the present, do they use will or would?*

With present perfect sentences, you could ask students to identify key
words used with the present perfect, for example, yet, already, since, for
and just. You could also include some sentences with the past simple and
get students to do a contrastive analysis.
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The two-part quiz: In groups, ask students to come up with questions
based on the lesson. They should do this without looking at their lesson
notes. Encourage them to come up with questions that will challenge their
peers. Monitor and make sure groups have not written the same questions.

Make a note of the best questions — ideally one or two from each group.
Then, read these out, getting the students to answer the questions in their
groups. Keeping group scores can turn this into a fun and engaging activity.

For the second part, tell students to write one or two more questions for
homework. This time they can refer to their class notes.

Interactive Learning
and Teaching
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Peer-teaching: Ask each student to identify a language area they know
well. Then, sit four student ‘experts’ on separate tables at the front of the
classroom, with the other students rotating between them. As each expert
explains their area of expertise, the other students should make notes
under the following headings:

D What I learnt
D What I liked about the way | was taught
D What could be improved

The first columns should have positive comments. The last column should
have comments about points that might not be correct or could have been
explained more clearly, without being too harsh.
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